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ABSTRACT
e major aim of the study was to develop life
skills programme for adolescent students and to
study its effectiveness on their life skills ability.
Quasi experimental design was used with pre and post-
test non-equivalent group. Life Skills Ability test was
constructed by the researchers consisting 109 items.
Sample consists of 44 students in experimental group
and 37 in control group from 2 schools in Mumbai. The
treatment, life skills programme was implemented for
48 hrs spread over 3 months using different interactive
teaching methods. The total programme was 60 hrs.
Data was analysed using t-test and wolf’s Formula.
Result revealed that life skills programme has a
moderate effect on life skills ability of experimental
group students.

KEYWORDS: Life Skills Programme, Life Skills Ability,
Quasi Experimental Design.

INTRODUCTION :

“The greatest discovery of my generation is that a
human being can alter his life by altering his
attitudes” - William James.

Human beings are blessed with the ability to change
and adapt the situation or environment for their
survival, growth and for betterment. It shows
person’s ability to deal with daily life challenges.
Human being keeps on interacting with different
changes of life like physical, mental, social and
cultural. Human development and growth take place
stage wise, like infancy stage (birth to two years),
early childhood (2-6 years), late childhood (6-12
years), and adolescences stage (12-19 years). Each of
these stages play very important role in one’s life. But
among all these stages adolescent stage represents
important phases of human life. Adolescent period
has great impact on person future life which he/she
will lead.

Adolescent is period of intensive growth and change
in nearly all aspect of physical, mental, social and
emotional life of child. These changes are mainly due
to biological, cognitive, social, and cultural
development. Cognitive development of child is
about thoughts, ideas and concepts development.
Whereas social development is related to self
identity, self concept, self esteem and factor related
to identity like environment and sexual orientation.
It is very crucial period of various emotions like
anxiety, fear, love, and anger etc for adolescent. They
experience emotional instability and intensity
during this period. Their emotion fluctuates very
frequently and quickly and it contributes to stress
and managing emotion problems. Some of the
common problem student’s faces during adolescent
period of their life like unable to recognize the self
worth. It is important to explore their potential and
establishing a positive image and sound career
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perspective. Adolescent stage is full of emotional turbulence and this emotional turbulence is being reflected
through anger, sadness, happiness, fear, shame, guilt, and love. Very often, they are unable to understand the
emotional turmoil. Along with these problems they face problems related to relationship with parents, peers
and members of the opposite sex. Friendship and peer group becomes very important relation in this period of
life because for the first time they extend their relation beyond their family and parents. In this process
sometime negative peer pressure becomes unmanageable, which leads to tension and unrest in relationships.

In many cases adolescents are not utilising their potentials positively in right direction as we can see it
many cases related to suicide, social behaviours like drug abuse and alcohol etc. Every day in print media, news
channels or social media, news related to adolescent indulged into antisocial activity or harming to their own self
by committing suicide. These are the consequences of pressures created by parents, teachers and schools or
colleges. A parent wants to fulfil their desire through their children. It creates pressure on their children and
some time these desires results in to sever implications. The undue pressure on the kids to stretch beyond their
limits is not worth the price. They lose their innocence and creativity because they are put on a treadmill. To live
up to the constant need to meet expectations, a child works harder and harder, and when he fails, he doesn’t
have the maturity to handle the failure as well as faces his parents’ disapproval.

According to present day requirement of adolescent and changing demands of parents, teachers, and
peers, children need to acquire some skills to cope up with them. The school is a good place to develop such skills.
Though school are inculcating different skills and values along with subject knowledge but some time in
developing cognitive aspect of child other aspect remain undeveloped as it should be. To fulfilling this gap every
one i.e. parents, teachers and school need to work together. In this processes list of life skills given by WHO is
good bifurcation of skills need to be develop among adolescent. It can be done by adopting different way of
teaching methodologies and with proper planning of objectives and aim.

OBIJECTIVES OF THE STUDY
e To study and compare the experimental and control group, pre and post-test scores on life skills ability of
adolescent students.

1.Self Awareness

2. Effective Communication
3.Interpersonal Relationship
4. Empathy

5. Critical Thinking

6. Creative Thinking
7.Coping with Emotion

8. Coping with Stress

9. Decision Making

10. Problem Solving

e To study and compare the pre and post-test scores on life skills ability of adolescent students from
experimental and control groups.
1.Self Awareness

2. Effective Communication

3. Interpersonal Relationship
4.Empathy

5. Critical Thinking

6. Creative Thinking

7.Coping with Emotion

8. Coping with Stress

9. Decision Making

10.Problem Solving
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¢ To study the effectiveness of life skills programme on life skills ability of adolescent students from experimental
group.

RESEARCH METHOD
In this study the researchers have adopted ‘quasi experimental method’ of pre and post-test non-
equivalent group design. It can be described as follows:

0, X o,
O, C O,
Where

0,and O, =Pre-test Scores

0O,and O, = Post-test Scores

X: Experimental Group (treatment given)
C: Control Group (no treatment given)

Sample

Stratified random sampling was used for the selection of sample. The sample consist of one intact class
each of standard eight from two different English medium secondary schools, situated in (Greater) Mumbai.
Total sample size was 81 in that experimental and control group included 44 and 37 students respectively. Entire
classwastakenasasample.

Tools
Life Skills Ability test was constructed by the researchers on 10 core element of life skills consisting 109
items. Its reliability index as per Cronbach alphais 0.72 and Spearman-Brown Prophecy is 0.80.

Development and Implementation of Intervention: Life Skills Programme

DEVELOPMENT OF LIFE SKILLS PROGRAMME

Life Skills Programme included different activities related to development of life skills ability. These
activities was obtained from different available literature and researches conducted in the past. On the basis of
study in life skills the researcher conceptualized the 10 different life skills mentioned by WHO. They were Self
Awareness, Effective Communication, Interpersonal Relationship, Empathy, Critical Thinking, Creative Thinking,
Coping with Emotion, Coping with Stress, Decision Making, and Problem Solving.

The above life skills were taught using different interactive methods of teaching. The interactive
methods of teaching were groups work activities, storytelling, role plays, and discussions with the help of power
point presentation, debates, case studies and short film shows respectively.

IMPLEMENTATION OF LIFE SKILLS PROGRAMME

The treatment included developing life skill programme, implementing it on experimental group
students and to study its effect on life skills ability of adolescent students. The duration of conducting the
programme was 60 hrs (including pre and post testing). The rational for selecting different interactive techniques
was to create interest and to provide direct experience in order to develop life skill ability of adolescent students
from secondary school students.
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Data Analysis

Table 1: Differences in the Experimental and Control Group, Pre and Post-Test Scores on Life Skills Ability of
Adolescent Students

Core Life Skills Test Groups N | df | Mean | SD ratt-io vapI;Je Remark
Experimental | 44 56.27 | 7.53
o Pre chir;:ri? 2 T 79 e Teag 092 | 035 | NotSignificant
Post Expcir:]”t"ri'l‘ta' ‘31‘7‘ 79 ;61:(5): é:ig 1.61 | 0.11 | Not Significant
Experimental | 44 39.95 | 5.24

. mE:r:icr:ii(\:/:tion Pre chzr;:rz? 2 T 79 e Taoe 085 | 039 | NotSignificant
Post Expcir:]’?rirl‘ta' ‘3‘3 79 gg:g ::;g 1.15 | 0.25 | Not Significant
Interpersonal Pre Expcir:\r:rirlltal gi & 22.!:1 232 1.17 0.24 | Not Significant
Relationship Post Expczr::ri?ta' gi 79 iig: g?i 0.81 | 0.42 | Not Significant
Empathy Pre Expcir:‘?ri?ta' :3 79 ii:i ;12 0.17 | 0.86 | Not Significant
Post ExpcerTrtha' 23 79 ;g:;g i:;g 031 | 0.75 | Not Significant
Critical Thinking Pre Expczr:\r:rzrlltal ;13 & 1:(15411 i;g 0.69 0.48 | NotSignificant

Post EcherTriTta' ;’3 79 114‘?'055 gis 364 | 000 | significant
Creative Thinking | Pre EXpCerTriTtal g‘; 79 3:3; 22; 1.73 | 0.08 | Not Significant

Post EXpCerTriTtal :3 79 173. '5115 gig 6.72 0.00 Significant
e Dl Ly o | o | ersann
Post ExpcerTrtha' 23 79 ;i;g i:?g 1.01 | 031 | Not Significant
Coping with Stress Pre Expczr;r:rzrlltal gg 79 iiig zgg 0.37 0.70 Not Significant
Post EngLTriTta' :3 79 ;g:gg 2:;‘; 0.72 | 0.46 | Not Significant
Decision Making | Pre EcherTriTta' g‘; 79 53:;’; 2:22 0.45 | 0.65 | Not Significant
Post EchirLTriTta' 13“71 79 ;g:é; 3::? 0.23 | 0.81 | Not Significant
Problem Solving Pre Expczr:\Trirl]tal ;“71 & Zji 2§8 1.58 0.11 | Not Significant
Post EcherTriTta' :‘71 79 ;i::g ;Eé 0.03 | 0.97 | Not Significant

Pre-Test

From Table-1, it can be inferred that the experimental and control group, pre-test scores on all the life
skills has no significant difference before implementation of intervention programme in experimental group
students.

Post-Test

Whereas experimental and control groups, post-test scores on self awareness, effective
communication, interpersonal relationship, empathy, coping with emotion, coping with stress decision making
and problem solving has no significant difference after implementation of intervention programme on
experimental group students.
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On the other hand critical and creative thinking ability scores shows significant difference after
implementation of intervention programme in experimental group students.

Table 2: Pre and Post-Test Scores on Life Skills Ability of Adolescent Students from Experimental and
Control Groups

Core Life Skills Test Groups N | Mean SD - p- Remark
ratio value
P 56.27 7.53
re Experimental 44 0.29 0.76 Not Significant
Self Awareness Post 56.56 7.46
Pre 54.83 6.18 -
Post Control 37 52,08 6.16 0.89 0.37 Not Significant
Pre . 39.95 5.24 R
Effective Post Experimental 44 20.11 2.70 0.19 0.84 Not Significant
Communication Pre 38.97 5.06 o
Post Control 37 38.83 523 0.15 0.87 Not Significant
Pre 24.11 3.81
E i tal 44 2.11 0.04 Significant
Interpersonal Post Xperimenta 25.25 3.82 gnifican
Relationship Pre 25 2.76 .
Post Control 37 2456 371 0.76 0.44 Not Significant
Pre , 25.45 | 2.18 -
mpathy Post Experimental 44 26.18 718 2.00 0.05 Significant
Pre 25.54 2.19 -
Post Control 37 26.02 229 1.15 0.25 Not Significant
Pre Experimental 44 14.11 3.16 5.43 0.00 Significant
Critical Thinkin Post 16.5 2.86
; Pre Control 37 13.64 2.80 1.60 0.11 Not Significant
Post 14.05 | 317 | ' &
Pre _ 8954 | 3.97 N
Creative Thinking Post Experimental 44 13.15 2.20 7.58 0.00 Significant
Pre 7.59 2.87 L
Post Control 37 251 3.15 0.23 0.81 Not Significant
Pre 23.29 4.32
E i tal 44 2.93 0.00 Significant
Coping Post Xperimenta 25.75 | 3.98 gnitican
with Emotion Pre 24.51 3.60
Control 37 0.98 0.33 Not Significant
Post ontro 2483 | 4.10 ot Signitican
Pre . 23.36 3.94 L
o with Stress Post Experimental 44 24.56 3.43 1.95 0.05 Significant
o Pre Control 37 2379 L 409 | 06 | 044 | NotsSignificant
Post ontro 23.97 303 . . ot Significan
Pre . 28.47 4.97 -
Cecision Makin Post Experimental 44 29.27 453 0.84 0.40 Not Significant
¢ [re Control 37 2797 | 498 |00 | 009 | Notsignificant
Post ontro 29.02 281 . . ot Significan
Pre . 22.43 3.20 -
oroblem Solvin Post Experimental 44 2284 327 0.80 0.42 Not Significant
[ Control g7 2345 1 250 1000 | 031 | Not Significant
Post 2286 | 356 | : &

Table-2 shows the pre and post-test scores on life skills ability of adolescent students from experimental
and control groups.

Experimental Group

Pre and post test scores of adolescent students from experimental group has shown significant
difference on different life skills ability like interpersonal relationships, empathy, critical thinking, creative
thinking, coping with emotion and coping with stress. Whereas there is no significant difference found on
different life skills ability like self awareness, effective communication, decision making and problem solving.
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Control Group
On the other hand, there is no significant difference found on different life skills ability of adolescent

students from control group.

Table 3: Effect Size of Life Skills Programme on Life Skills Ability of Adolescent Students from Experimental

Group
SD .
Dependent Mean of Mean of Effect Magnitude of
. . of Control )
Variable Experimental Group | Control Group Group Size the Effect
Life Skills Ability 280.20 265.78 24.88 0.57 Moderate

The following criteria provided by Wolf’s have been used for interpreting the results:

Magnitude Effect Size

0.2 Minimum Effect
0.5 Moderate Effect
0.8 Maximum Effect

If, the obtained ‘d’ is greater than 0.8, it indicates that there is a maximum effect of the treatment on the
students.

As per Table-4, magnitude of the treatment effect was 0.57. It means effect size of treatment was
moderate on experimental group. Life skills ability comprises of ten different essential skills to face the day today
life challenges of students. Developing such important skills need careful planning and observations by teachers
and parents too. Development of any skills required continuous effort and practice.

INTERPRETATION AND DISCUSSION

+ e Experimental and Control group, Pre and Post test scores on life skills ability of adolescent students

+ Experimental and Control group, pre-test scores on life skills ability of adolescent students have no
significant difference before implementation of intervention programme in experimental group students.

+ Experimental and control group, post-test scores on self awareness, effective communication,
interpersonal relationship, empathy, coping with emotion, coping with stress decision making and
problem solving has no significant difference after implementation of intervention programme in
experimental group students. Whereas experimental and control group, post test scores on the critical and
creative thinking ability scores shows significant difference after implementation of intervention
programme in experimental group students.

Pre-Test

Experimental and Control group, Pre-test scores on life skills ability of adolescent students found no
significant difference before implementation of intervention programme in experimental group students. This
could be possible that both the group students were aware about their self. Both the group students were aware
about their strength and weakness. They must be aware about their liking and disliking of opinion and feelings.
Both the group students must be sharing same study habits, relationship with their friends and family.

Communication is very important in life. Before implementing life skills programme in experimental
group both the groups were experiencing similar communication experiences with their friends, teachers, and
family member due to continuous social interaction at school and in the family environment. It can also possible
that both the group students were aware about the important aspect of effective communication i.e. different
ways of communication.

At adolescent stage interpersonal relationship plays very important role. At this stage adolescent
student’s tries to explore new relationship. Both the experimental and control group students must be
experiencing same people to have interpersonal relationship at school and at home. As a result they might be
aware about the importance of having good relationship with others at the time of emotional need or for any
kind of help. It can also possible that both the group students are sharing same socio economic status, social and
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emotionalintelligence; this could be another reason for their same kind of interpersonal relationship ability.

Empathy is essential part of human. Both the group students were similar on empathy ability at pre test
scores before implementing life skills programme in experimental group. This could be due to students from
both the group might be aware about different kind of emotions and its effect on their behaviour. Due to similar
examination pattern, both the group students must be aware about feeling of getting fail in exam or scoring les
marks in exams. Similarly both the group students were exposed to empathetic values given in the language
textbooks too.

Both experimental and control group do not differ in their critical thinking ability at pre test scores. This
could be due to their adolescent age. Generally adolescent student utilise their critical thinking for their study
purpose. During late childhood and early adolescence (ages 6—15) children are developing the ability to think
abstractly, to understand consequences, to relate to their peers in new ways, and to solve problems as they
experience more independence from parents and develop greater control over their own lives. Both
experimental and control group students have shown their critical thinking ability in the form of answering
situations based on analogies, puzzles, odd man out and logical situations.

Both the group students were similar on creative thinking ability. Since both the group falls under same
age category and adolescent stage is marked with imagination. It can possible that both the group students must
be able toimagine similar ways on one thing oron new ideas.

Adolescent age is marked with emotional turmoil. Emotion plays very import role in adolescent
student’s life. Both the group students were similarly able to cope with emotions. It can be possible, due to same
kind of academic and social environment. Academic environment is related to studies, participating in co-
curricular activities and appearing for exams. Since both the group students were experiencing similar kind of
environment, so it can possible that they were aware about the emotional situations and ways to overcome with
them.

Similarly both the group students were able to coping with stress. As both the group students were
experiencing similar emotions like fear, stress and anger related to exams. At the same time it can also possible
thatthey must be aware about ways to handle such stressful situations.

Both the experimental and control group students were able to take decision similarly. This can be
possible due to their similar thinking pattern during adolescent age. Similar school and home environment helps
them to make decisions of their life. It can possible that both the group students were able to make decisions
based on their previous experiences and with their logical thinking.

Similarly both experimental and control group students were similar in their problem solving ability.
Both the group students were must be aware about problems related to student’s life as well as experiencing
same psychosocial environment.

Post-Test

Experimental and Control group, Post-test scores on life skills ability of adolescent students found no
significant difference on self awareness, effective communication, interpersonal relationship, empathy, coping
with emotion, coping with stress decision making and problem solving after implementation of intervention
programme in experimental group students. But the critical and creative thinking ability scores have shown
significant difference after implementation of intervention programme in experimental group. Researcher has
introduced life skill programme for experimental group for 48 hours to develop different life skills ability.

Both experimental and control group students were similar in their self awareness ability. This could be
due to the leaning from the surrounding and especially from the social media. Now day’s students are more
exposed to social media. It might have acted as medium to aware about self for both experimental and control
group students. According to Social Learning Theory (Bandura’s) people learn from one another, via observation,
imitation, and modeling. Thus students compare their self with ideal image and try to build their self concept
accordingly. The present study contradict from the study conducted by Khaledian, M., Omidi, M., Sepanta, M., &
Tavana, M. (2014) on the efficacy of training life skills on the students' self esteem. In that results indicated that
the average self esteem scores in the experimental group post test are higher than that of the post test in the
control group.
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Similar effective communication ability in both the group students after implementation of life skills
programme in experimental group shows that both the group students were conditioned to listen more or less
same academic instructions from teachers in schools. It can also possibly that they might be experiencing same
pattern of communication at home too. A study conducted by Chaudhary, S.; Mehta, B.; Kapadia, S. (2008) on a
life skills intervention program for adolescents: contextual approach. This study says that program could create
an understanding about the gendered practices of socialization influencing individual roles and responsibilities
and restricting progress and self-growth. They could understand about assertive communication and could
realize difference between the aggressive and assertive communication. Therefore socialization also influences
effective communication ability of adolescent students.

Based on post test score, both the group students have similar interpersonal relationship ability. This
could be due to their social environment. It can possible that both the group students must have learnt basic
social trait from their family to maintain interpersonal relationship with their friends or whom so ever they
interact in daily life. Good interpersonal relationship is result of slow socialization process. It can also possible
that both the group students must have received experience of co-curricular activities and it provides
opportunities to have good interpersonal relationship. It can be seen in the research done by Priyadarshini, A.
Hema (n.d) on life skills building in orphan and vulnerable children through arts-based training programme in
Tamil Nadu. Study revealed that the effect of art programs is highly recommended for the development of
cognitive, social, and personal competencies. Through different cultural programme in school, students develop
interpersonal relationship with others.

Both the group students have similar empathy ability after implementing treatment in experimental
group students. This could be because of their innate ability to get connected by others on emotional ground due
to social learning. According to Albert Bandura (Social Learning) children learn to behave through both
instruction (i.e., how parents, teachers, and other authorities and role models tell them to behave) as well as
observation (i.e., how they see adults and peers behaving). It can possible that both the group students must
have observed their elders while helping others and they might have experienced difficult time related to studies
or low emotional phases. Understanding others emotion and providing support give raise to empathic values
among students. This feeling must have developed empathetic values among both the group students.

Coping with emotion ability found no significant difference at post test score. This could be due to both
the group students were experiencing similar environment at school like praise or scolding by teachers and
related responses of students. It can also possible that they have good support from family and friends at the
time of emotional turbulence, and knew to direct their focus to other thongs to cope with painful emotions or to
balance emotions. Present study is contradicting with the study conducted by Lolaty, H. A., Ghahari, S., Tirgari, A.,
& Fard, J. H. (2012) on the effect of life skills training on emotional intelligence of the medical sciences studentsin
Iran. Finding says that the scores of emotional intelligence after life skills training were significantly improved
while no significant difference was observed in the control group.

Both the group students were found similar coping with stress ability after implementing treatment in
experimental group students. This could be due to their similar experiences related to stressful situations in their
life and support system of their life in form of friends, family or teachers. They might have helped them to
overcome with such situations.

Decision making ability among both the group students found to be similar at post test scores. This could
be due to same psychosocial environment at school or home and availability of opportunities for students to
make decisions of their life. Both the group students may have experienced no change in options, situation and
authority to make decisions in their life. Herbert A. Simon coined the phrase "bounded rationality" to express the
idea that human decision-making is limited by available information, available time and the mind's information-
processing ability.

Based on post test score, both the group students have similar problem solving ability. This could be
because of theirimportant phase of lifei.e. adolescent stage. Piaget describes adolescence as the stage of life in
which the individual's thoughts start taking more of an abstract form and the egocentric thoughts decrease. This
allows the individual to think and reason in a wider perspective. Biological changes in brain structure and
connectivity within the brain interact with increased experience, knowledge, and changing social demands to
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produce rapid cognitive growth.12 Hence it could be the reason for having same level of problem solving ability
among experimental and control group students.

Based on post test score, both the group students differ in their critical and creative thinking ability. It
means both the groups were having different critical and creative thinking ability after implementing life skills
programme to experimental group. Researcher has introduced different activities to experimental group with
regards to enhancing their critical and creative thinking ability. These specific activities were missing for control
group students. According to Constructivist Theory learning is an ongoing process through which the learner
collects and processes information based on past and current experiences then constructs hypotheses and
makes a decision based on cognitive structure, or mental models. Similar finding can be seen in the work done by
Wurdinger, S., & Qureshi, M. (2015) on enhancing college students’ life skills through project based learning.
Finding says that on an average all life skills showed an increase.

¢ Pre and Post test scores on life skills ability of adolescent students from Experimental and Control groups

Pre and post test scores of adolescent students from experimental group has shown significant
difference on different life skills ability like interpersonal relationships, empathy, critical thinking, creative
thinking, coping with emotion and coping with stress. Whereas they have not shown significant difference on
different life skills ability like self awareness, effective communication, decision making, and problem solving. On
the other hand pre and post test scores of adolescent students from control group has shown no significant
difference, on different life skills ability.

EXPERIMENTAL GROUP
+ Preand post test scores of adolescent students from experimental group has shown significant difference
on life skills ability like interpersonal relationships, empathy, critical thinking, creative thinking, coping with
emotion and coping with stress.
+ Whereas they have not shown significant difference on life skills ability like self awareness, effective
communication, decision making and problem solving.

Experimental group has improved in the interpersonal relationship ability after introducing life skills
programme. It may be possible due to the treatment given to the experimental group for specific time period.
Researcher has introduced activities to develop ability of interpersonal relationship with the help of such
activities they started focusing on their relationship with others in day today life. Activity like Jungle Story’
focuses on the important of every one in life, where as activity related to ‘Friend or Fro’ develops importance of
understanding good relationship. Group activity like ‘Friends Recipe’ is about accepting group member with
their individual difference and there importance in group. Experimental group students might have improved or
modified their interpersonal relationship with their siblings after understanding objectives of interpersonal
relationship activities. They must have understood the importance of communication in maintaining good
relationship.

It can be stated that experimental group has improved in their empathy ability after introducing life skills
programme. It could be possible due to the additional activities being introduced by researcher in the
experimental group for specific time period. Researcher has introduced activities to develop ability of empathy
in experimental group students. Activity like “Feelings” focuses on observation skill of students to identify
different kinds of emotion. Through emotion students can able to relate others feeling. Similarly activity called
“Who Need My Help” done with the help of short video, to identify the situation where people need help and
empathetic feeling. So student can understand the importance of giving and sharing things to needy people. On
the other hand activity like “Wastage” focused on student’s empathic feeling towards nature. Researcher tried to
sensitized students about problem created by human being and its effects on human being, animals and
environment too. Similar result can be seen in article written by Brunelle, J., Danish, S. J. & Forneris, T. (2007) on
the impact of a sport-based life skill program on adolescent prosocial values. Results indicated that the program
had a significant positive impact on adolescents' prosocial values and that the community service experience
positivelyimpacted the adolescents' levels of empathic concern and social responsibility.

It can be stated that experimental group has improved in their critical thinking ability after introducing
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life skills programme. Researcher has introduced activities to develop ability of critical thinking in experiment
group students. Activities like, “What’s in the Bag”, “Because”, gave emphasis on reasoning and fact finding
ability of experimental students. Similarly activity like “Hare and Tortoise are best Friends” gave opportunities to
analysing situation and finding solution for the problem in logical manner. A critical thinking ability helped
experimental group students to think rationally with the help of facts and valid information’s to reach to
conclusion for puzzles and analogies. It helped them to critically differentiate between two things through
observation and reachingto conclusionin a specific time period.

Experimental group has improved in their creative thinking ability after introducing life skills
programme. Researcher has introduced activities to develop ability of creative thinking in experiment group
students. Activity like, “Tell Me a Story” gave opportunity to students to create their own stories spontaneously.
Similarly activity called “If This... Then What?” focused on imagining existing situations or things in different ways
with their consequences. Another activity called “Freez” was about placing new dialogues or situation in
ongoing drama. Creativity thinking enables adolescent students to create something new and somehow
valuable for them or for others. Created thinking can be presented in any form; it can be in form of an idea,
musical composition, or a joke. It can also be a physical object like, a literary work, or a painting. According to
Constructivist Theory, learning is an ongoing process through which the learner collects and processes
information based on past and current experiences then constructs hypotheses and makes a decision based on
cognitive structure, or mental models.16 So continuous supportive surrounding can enhance adolescent
students thinking capacity.

Experimental group has improved in the coping with emotion ability after introducing life skills
programme. Researcher has introduced activities to develop ability of coping with emotion in experimental
group students. Researcher has given situation to student based on identifying different emotion and to cope
with them. Research has discussed activity related ‘Behaviour Which Hurts’, ‘Anger’ and its effect on health and
relationship. Researcher has discussed causes of anger and its long term effect with experimental group
students. Emotions are attached with the different circumstances. The kind of circumstance adolescent students
are getting in their surrounding they will reflect similar kind of emotional responses. Like, if students are in
pleasant situation then he/she will be happy. If students are scared of exam result then he/she will experience
emotion related fear. According to the Schachter-Singer theory, the element of reasoning plays animportantrole
in how we experience emotions. This theory proposed that when an event occurs, reasoning takes place along
with the arousal and emotion. When an event causes physiological arousal, we try to identify a reason for this
arousal and then we experience and label the emotion. So it can be said that after experiencing focused activities
related to coping with emotion, experimental group students must have developed reasoning to cope with
different kinds of emotions.

Experimental group has improved in their coping with stress ability after introducing life skills
programme. After getting exposure of different activities and yoga sessions, focusing on coping with stress,
experimental group must have developed more awareness to main causes of stress generating factors.
Experimental group have experienced additional activities for specific time period. Researcher has introduced
activities to develop ability of coping with stress in experimental group students. Activity like, “Am | Stressed?”
helps students to introspect that they are really stressed under any circumstances. A video “Bullying” focuses on
the consequences of lack of social interaction and unable to take correct decision on time can harm person
mentally, emotionally and socially. Finally the activity called, “How Do | Cope with Stress” gives different
awareness to handle such hard situations wisely, without harming oneself emotionally, mentally and physically.
These exposures might have improved experimental group students coping abilities. So it can be said that
experimental group students must have developed ability to resilient to stressful conditions. According to
Resilience theory, there are internal and external factors that interact among themselves and allow people to
overcome adversity. 18

Experimental group has performed same their self-awareness, effective communication, decision
making and problem solving as compare to pre test scores. It can be said that experimental group student’s
ability to introspect their position in the friend circle, remained same. Experimental group students have shown
same self-awareness ability in both test may be due to their social situation remained same during treatment.
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This could be due to interaction pattern of parents in family, communication and feedback from teachers in
school environmentand exchange of feelings, thought and ideas among friend circle remained same.

Life skills activity helps students to develop different ability to face life challenges. It can be seen in the
study conducted by Khera, S. and Khosla, S. (2012) on study of core life skills of adolescents in relation to their self
concept developed through yuva school life skill programme. Result shows that there is a positive co-relation
between core affective life skill and self concept of adolescents which means those who posses these essential
skills are better confidence in all aspects. It is contradicting with the present study.

Experimental group has maintained similar of effective communication ability after implementing the
life skills programme. Language subject is one of the major sources of understanding different ways of effective
communication for students in the curriculum. Same psychosocial environment given to adolescent student at
school and family to express their emotions or ideas, this could also helped experimental students to maintain
same extent of effective communication. Researcher has introduced activities to develop ability of effective
communication like draw the picture, expression: a language, silence speaks, listening with the help of group
activity and drama. Activity like ‘Draw the Picture’ focuses on way of encoding and decoding of information or
messages by the friends or between the friends. Apart from researcher activity, students get chance to
participate in co curricular activities in school, which enhances their verbal, nonverbal, gesture and tone of
communication as effective communication ability. According to Cognitive-Social Learning Model (by Bandura),
children learn to behave through both instruction (i.e., how parents, teachers, and other authorities and role
models tell them to behave) as well as by observation (i.e., how they see adults and peers behaving). Children
learnto behave, then, through observation and social interaction, rather than just through verbal instruction.

Experimental group has maintained similar decision making ability after introducing life skills
programme. This can possible that experimental students have not experienced much change in their student’s
life situation regarding decision making. Though researcher has introduced activities to develop decision making
like, what is Correct? My Choice, the Group & I, Me and My Friend, the Right of Child. With the help of such
activities students have started focusing on minute daily life decision making. Researcher has presented
situation to make decision if they could have been facing survival issue, related to money and relationship
management. Researcher has observed that students were active in decision making. It shows that students
were thinking onissues and were trying to solve problems of daily life.

Both experimental and control group students maintain same extent of decision making ability at post
test as compare to pre test. This could be because students from both the groups may have received same
opportunity to take decisions in family. Students may have experienced same social formal setup in the school
timetable, rules to complete task in given time. Involvement of adolescent students from both the group in
discussions regarding social issues and current events in school could have improved their decision making
ability.

Experimental group has maintained the similar problem solving ability at post test as compare to pre test
after introducing life skills programme and mental health workshop. Researcher has given situation and activity
to experimental group students such as writing a letter to person whom they find as problem solver with
mentioning their problem. Researcher tried to direct students to think on their daily life problem which can
disturb them. It made them to identify problems and how to solve such problem. Like that researcher carried out
activity with experimental group students called “solution to my problem” so students can focuses on available
alternatives to solve problem. Individual differences exist in every aspect of human life. Every student
understands and perceive situation in different way based on their individual exposure and experiences. It can
also possible that students can correlate their text book information in real life situations. Subjects like science,
mathematics and geography enables students to develop problem solving ability. According to Vygotsky social
interaction and the active engagement of the child in problem solving with peers and adults is the foundation of
the developing mind. So problem solving ability can be developed unknowingly among students.

CONTROL GROUP
Control group students have maintained similar life skills ability at both pre and post test scores. This
could be possible due to their same psychosocial environment. At the same time they may have not received any

Available online at www.Isrj.in

11



DEVELOPMENT OF LIFE SKILLS PROGRAMME AND STUDY ITS EFFECT ON LIFE SKILLS ABILITY ... VOLUME - 7 | ISSUE - 2 | MARCH - 2017

focused activities to improve their different life skills. As a result they have shown same performance at post test
scores as compare to pre test score.

Life skills programme has helped experimental group students to developed life skills ability as
compared to control group. Experimental group students have gained the knowledge and understanding of life
skills ability in their daily life activities. The moderate effect of treatment is seen on life skill ability among
secondary school students of experimental group to aware about their strength and weaknesses to have good
interpersonal relationship with oneself, peer group, family and with social environment. Students have
understood the importance of caring about others feeling and needs. With the help of analysing critically,
information and behaviour ability students can enable to take sound decisions in their daily life situations for
correct actions. Life skills programme has developed the ability to think critically and creatively to solve any
problem, which are the barriers of their successes. In the process of solving problem student search for new
ideas and try to create new ways from available information’s and sources. This indicates that the life skills
programme has developed life skill ability among secondary school students of experimental group.

CONCLUSION

Life skills abilities enable students to prepare and cope with difficult life situations to achieve their goals.
From the above study it can concluded that developing different life skills abilities among adolescent students
require planning, patients and collective efforts of teachers, parents and school managements.
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